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Middle school students were surveyed to test two assumptions regarding
fully participating versus being eliminated from sport activity and how
elimination affects the choice ·of sport activity. The results showed that students
would rather be participants than non-participants and that the possibility of
elimination did not affect their choice of activity for most students.

)

iii

TABLE OF CONTENTS
Page
LIST OF TABLES

vi

Chapter

1.

2.

3.

Background of the Study
Introduction

1

Statement of the Problem

1

Significance of the Problem

1

Statement of the Assumptions

1

Procedure

1

Limitations of the Study

2

Definition of Terms

2

Review of Related Literature
Introduction

4

Goals of Sport Activities

5

Expectations of the Sport Activity

6

Coaching Pressure

8

Self Esteem

9

Elimination

10

Participation

12

Summary

13

Procedures of the Study
Questionnaire Respondents

15

Respondent Location

15

Questionnaire Design

15

iv

V

TABLE OF CONTENTS (continued)
Chapter

3.

4.

5.

Page
Procedures of the Study (continued)
Questionnaire Time Line

15

Questionnaire Response Rate

16

Questionnaire Tabulation

16

Results of the Study
Introduction

17

Separation of Data

17

Two Assumptions

18

Full Participation

19

Activity Choice

24

What Students Want in Sport Activities

28

Achievement in Programs

29

Improvement of Programs

29

Summary, Conclusions, and Recommendations

APPENDIX
Questionnaire

31
37
38

LIST OF TABLES

Table

Page

1.

Category and Number of Respondents

18

2.

Guaranteed Activity Participation

19

3.

Activity Participation

20

4.

Playing Time

22

5.

Playing Time Versus Winning

23

6.

Elimination

24

7.

Unintentional Elimination

25

8.

Participation with Cuts

26

9.

Intentional Elimination

27

Elimination and the Future

28

10.

)

vi

CHAPTER ONE
Background of the Study
Introduction
The purpose of this study was to see if the middle school sport activity
programs were fitting the needs of the students in the Highline School District.
In some of the high attendance programs as many as 75% of the intramural
participants are being eliminated when the program goes to interschool
competition. Most students like to participate in sport activities, both at school
and out of school. It appears that some of the students who would benefit from
these programs are being left out. This study surveyed the behavior and
opinions of participants and non-participants in sport activity programs.
Statement of the Problem
The purpose of this study was to look at student involvement in sport
activity. The primary focus was looking at how student attitudes were affected by
being eliminated from, versus being allowed to participate in sports activities.
Significance of the Problem
Students will find a way to be active. The school can control this activity
by offering a selection of activities which involve as many students as possible.
Students who are eliminated from activities may suffer a lowering of self esteem.
Statement of the Assumptions
Two assumptions were examined in this study. The first assumption was
that students would prefer to fully participate in sport activities as opposed to
being eliminated. The second assumption was that the sport activities a student
chooses to participate in are determined by the possibility of elimination.
Procedure
Surveys were distributed to each homeroom teacher at school after
1

2

verbal contact. Each student was to complete the survey during a given week.
The surveys were then collected, tabulated, and reviewed for comments.
Finally, the data was combined with a review of the literature.
Limitations of the Study
This study was limited by the following factors:
1.

Geographic areas - The study was limited to the Highline School
District in South Seattle.

2.

Demographic - The study was representative of the students in one
of four middle schools in the Highline School District.

3.

Time - The study reflected the attitude of students during the spring
of 1991.

4.

Information gathering technique - The information for this study was
gathered through individual teachers. Most teachers made an

)
attempt to include absent students.
Definition of Terms

Coach.

A person responsible for organizing and directing participants

during an activity.
Elimination. A student not participating in a sport activity when they were
previously active.
Intentional Cutting. A student being eliminated from an activity through a
roster reduction.
Interscholastic. Sport activities which involved teams that traveled to
other schools.
Intramural, A program of sport activities open to all students. These
activities did not eliminate, were school based, placed emphasis on
participation, development of skills, and good sportsmanship.

3

Partjcjpation, A student being active in a sport activity.
Sport Actiyities. Physical activities that students participated in after
school. They involved intramural and interscholastic competitions.

Unintentional Cuttjng. A student being eliminated from an activity by a
means other than a roster reduction.

)

CHAPTER TWO
Review of Selected Literature

Introduction
In some school districts a philosophy of maximum participation in middle
school athletic activities existed. In most activities advisors and coaches
encouraged maximum participation. However, in a selected few activities
students were eliminated who would otherwise have participated in an activity.
The Highline School District middle school coaches participated in a
survey to establish the philosophy which was being used in the district. All of
the middle school coaches participated in this survey. The coaches stated that
the students' best interests were served by:

1.

Participating in activities which do not discriminate by skill.

2.

Participating in activities which do not discriminate by number.

3.

Realizing that all kids benefit from skill development.

4.

Understanding the differences in maturation rates.

5.

Giving all participants a positive environment.

6.

Having the opportunity to work with a skilled coach.

7.

An opportunity.

8.

Promote self confidence and self-esteem in the middle school

)

student.
The coaches went on to address higher level competition. Higher level
competition:
1.

Is good for developing a high skills level in athletics.

2.

Is not for all student populations.

3.

Will need intramural programs to accommodate developing
athletes.
4
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4.

Is not encouraged in the middle school philosophy.

5.

Does not accommodate maturation rates.

6.

Is good for developing school spirit.

7.

Is comparable to the challenge program which promotes greatest

·

expectations according to ability.
The way this topic is viewed by other people is discussed below.

Goals of Sport Activities
The Athletic Institute felt that the object of sport in our society was a
mixed bag:
On one hand, individuals are involved in cooperative effort by
working with others to achieve a common goal, i.e. team sports, football
basketball. Individuals also have individual roles and seek to fulfill
their own roles in this setting, i.e., individual sports - wrestling and track
(1 ).
Individuals performing their individual roles could work with others for a
common goal. In this way the individual would be responsible for one part of the
big picture. The Athletic Institute went on to state
Sports also teach responsibility, loyalty, skill development and
the benefit of practice (2).
Athletes developed a feeling of pride when they knew a team was dependent
on them. Skill development would be improved through practice. This seemed
to make a lot of sense since the more a person did something, the better they
would become at it.
Gentry and Hayes suggested some guidelines for middle school sport
policy. These guidelines were the result of a survey which involved athletic
directors and physicians in Arkansas.
1.
2.
3.

Everyone should have a chance to participate.
Physical exercise should be emphasized.
Programs should develop social skills by emphasizing teamwork
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n
4.

and teaching respect for the contributions of others and their right to
participate.
Winning is not a high priority (6).

Gentry and Hayes felt that the students should strive to do their best. In
doing this, they would develop a genuine enjoyment for the activity and have
fun. This should be emphasized over winning.
Expectations of Sport Activity
There were expectations on sport by society. All aspects of societal
expectations are quite evident in any sports program. Coaches and athletes
reflect the values of our society through the play that is involved in a program.
Martens observed the expectations when he said

)

Society puts a lot of pressure on sport to develop motor skills,
develop physical fitness, promote and convey the values of society by
teaching athletes how to compete against others, as well as cooperate
with other players, seek to inculcate moral behavior, leadership initiative,
develop positive self concepts, become independent through
interdependent sports partic1pation, and develop healthy strong identities
so that the athletes have the opportunity to realize their full potential
(12}.
This sounds rather lofty and it should be noted that these expectations can also
be achieved without the benefit of sports. When athletes were active in a sport
program they were performing drills and conditioning specific to that sport. The
resulting benefit was the development of motor skills and an increase in the
fitness level through activity.
Athletes did not need to be encouraged to compete against others. In
our society we tend to want to be upward movers - get to the top. In our sport
activity setting we could involve a cooperative (teamwork) approach which is
now a recognized part of the business world. We have words that creep into
our language describing individuals within a group i.e., key player, team player,
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which are used to describe working with others.
Athletes were to develop a sense of fair play which was the knowledge of
right from wrong. Prime developers in this were the coach and the expectations
of the participants. The way a coach presented the program could help to
develop positive self concepts. A program that was built on improvement was
much more successful than a program built on winning. In the former if the
athletes improved they were successful, the latter said that athletes were
successful only if they win (in score), but there was more to life than winning.
Smith, Smith, and Small presented an interesting philosophy on athletics by
two legendary coaches:
"Lombardi and Wooden were winners. Their won-lost records
speak for themselves. Yet both placed an emphasis on the process of
striving for excellence. Players dedicate themselves to 100% effort"
(13).
Both of these coaches realized everyone can be a success because success
relates to the effort one puts into attaining one's potential. Participants needed
to know how to lose and how they should deal with it. Smith, Smith, and Small
point out the importance of not distorting reality:
"Point out something that was achieved during the contest. A
wrestling match may have been lost, but some good takedowns and
escapes may have been executed. By emphasizing these
accomplishments, you can keep your child from painting a totally
negative picture (212).
Get the participant to look to the future since the past is history. Focus on what
has been learned and can be used again.
Leadership developed when some of the team members took on the
responsibility for managing other members. This was done through the team
captain (leader) and the other leadership roles on a team.

8
Otten a person is viewed as part of a team (a team player) and the fact
that a team is composed of individuals working toward a common goal is left
out. Maybe competitiveness gets in the way of personal growth. Nelson and
Kagen presented groups of children with a set of games in a study. If the
children cooperated they would get a reward - if they competed in the games
then there was no reward. Their conclusion stated that "we have a competitive
society that is producing competitive and irrational children" (56).
Even with expectations of society to sport, the competition factor seemed
to dominate the concept some people visualized for themselves.

Coaching Pressure
The pressure coaches received determined in part the direction of the
program. Unless a coach had a tremendous amount of self-esteem and the
values to weather any storm, there were problems that overtook the athletic
program in subtle and not too subtle ways. There would be pressure put on
school administrators, coaches and students to produce a winning season.
There were ways to get around this. Stover gave an interesting viewpoint when
he said,
"we need to educate people about the purposes of school
sport, implement additional J.V. and intramural programs, students need
to be encouraged to participate, we need to set financial priorities,
establish athletic councils, hire coaches who will teach, protect the
coaches in losing seasons, evaluate coaches as teachers and survey the
athletes to see what they are tearning ... do they feel good about the
program" (57)?
There needs to be a balance between the quest for victory and the need to
develop skills, motivation and self-esteem in the players. What is needed
is a general awareness campaign to inform everyone what the real purpose

9

of athletics is. Smith, Smith, and Small hit the nail on the head when they said,
"Adults involved need to teach children that success does not
require winning games and losing does not mean failure. Rather, the
most important kind of success resides in striving to win and in giving
maximum effort. We need to realize that the only thing our children (or
any of us) have complete control over is the amount of effort we give
(13).

Athletics are needed to keep people active, allow them to improve, create
situations for cooperative effort and above all else, develop the attitude of fun, of
doing something because you enjoy it. When everyone has a consistent focus
athletics can develop into a mover rather than a reflection of society. This is
possible, though it will take a lot of time and effort to educate parents, coaches
and community.
Self-Esteem

)

The concept of self-esteem development in sport activity participation
was a good concept to explore. Sport activities enabled the participant to
develop as an individual. There was, however, some concern. lsa-Ahola
reported results from a study in which
one of the prime concerns of most agencies in the recreation
sector is the amount of competition in their sports programs and its
impact on the adolescent, especially in the self-esteem development
(39).

Self-esteem is very important. The sport activity should be developed to
enhance self-esteem and not diminish it. A positive approach was extremely
important, keeping in mind what a participant could really control. Smith, Smith,
and Small related self-concept to self esteem:
The way any experience affects a child's self-concept depends
on several factors. The child's already existing self concept is most
important. Failure may have little impact on a child with a positive view
of him or herself, while the same failure may serve to demonstrate once
again to the low-self-esteem youngsters how inadequate he or she
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really is (29).
It appeared that one of the coach's tasks should be a goal setting and
actualization process to develop a positive mind set in each participant. On
further investigation of the importance of activities and self-esteem Smith,
Smith, and Small felt that another factor was the importance of the activity. The
more important the activity became, the more positive or negative the impact of
the result of any outcome (31 ).
Elimination
Pressure to win resulted in some athletes of lesser ability (?) being
eliminated from the program. A couple of thoughts emerged on cutting. Orlick
felt that

)

elimination is either intentional or unintentional. Intentional is
actual cutting. Kids are told that there is not enough room or that it is
better to be cut than sit on the bench. Unintentional elimination results
from a bad experience and the athlete cutting himself. The bad
experiences can be in the form of non-play when the athlete does all of
the work or from the negative aspects present in the program, i.e.,
criticism, degradation, negative attitude (146).
The actual process of cutting made organized sports into a prescreening
process. Who was to say when an athlete came into the best years. Horn
showed the ages of peak performance at the Olympic Games.

Examples of

peak age were: swimming - 18 for women and 20 for men, track on short
distances - 22 for women and 23 for men, long distance - 27 for both male and
female, golf - 30 for women and 31 for men. What this showed was that
participants cut early in their athletic career were not even approaching
their peak years in terms of development. This study's look at ages of
competitors was very useful, even though it limited itself to looking at the select
few who represented their countries in the Olympic Games. Another limitation
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was 1ha1 only 1he Olympic Game events were represented and not the other
sports, eg., football (63).
Cutting may affec1 the sports programs 20 years later if the former
a1hletes show non-support for athletics, refuse to pay for new facilities and react
10 memories of their negative conditioning. A positive cycle needs to be
established to interrupt 1his negative cycle. The sport participant cut because
they are not good enough to make it is consequently not given a chance to
improve. In a study from Canada, Orlick found that
many young children who had cut themselves indicated that
they never wanted to go out again. They dislike getting yelled at for
doing something wrong. Kids don't like getting hit or kicked. Kids don't
like dirty play or sitting on the bench (13).
Kids don't like feeling like a failure. Kids like fun and action. In another study
Orlick discovered that 75% of nonparticipating children indicated they would go
out for a team if they could make it (161 ). A fear of failure influenced their
decision and they would participate if they were in a rewarding atmosphere.
A kid needs to be a part of the action. If there are problems then perhaps
goals have to be reassessed both on the part of the athlete and the coach.
When athletes were cut either intentionally or unintentionally, how could they
benefit from any of the goals or expectations of sport? The only way a person
could do something was to have the opportunity to do it. Elimination went
contrary to the goals of most sport programs. Botterill added
participation in sport has tremendous potential for personality
development and socialization. It reinforces society's desirable norms
and values (204).
In addition Carvelti found that one half of the schools in the middle
grades limited programs to interscholastic activities, denying many contestants
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the opportunity to participate (11 ).
Participation
Kids need to be encouraged to participate. The only way to get them into
the action is to increase the number of ways to involve them. The Yakima
School District in Washington developed a philosophy of "all must play" which
met their needs of total student involvement. When explaining this philosophy,
Riemcke said
"when we changed to middle schools we changed our
emphasis to "all must play". Before, we had pressures and inequities of a
must win in a full scale junior high athletic program. We worried about
what was done to the self esteem of boys and girls when they were cut or
left on the bench and never got to play... Our success is by training
coaches in the middle school philosophy and approach, and by keeping
competition to our district. The teams are balanced by ability... kids play at
least 25% but not more than 75%. We have some grouping by size and
ability (9).
Kids need more sports to participate in at all levels of ability. There should
always be sports that small athletes can participate in like wrestling, gymnastics
and track since the small participant is at a serious disadvantage in terms of
injury in some of the contact sports. Smith, Smith, and Small agreed with
Riemcke:
Sports programs need to be adjusted to the changes that occur
during adolescence and childhood. Sport programs for elementary
school aged preadolescents must minimize demands for strength and
endurance. Prior to age 12 or 13 sports should be for fun, for
experiencing a variety of sport opportunity and being introduced to sport
skills. At the age of 12-16 we need to look at the proper matching of
competitors (68).
Kids cannot be miniature adults and we should not expect them to be. Kids
need a time to play. Some schools refused to cut in certain sports - all athletes
get to turn out. Other teams have "must play" rules where all who are out would
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have some playing time as mentioned by Underwood. On one little league
team Holuska noted
there is a batting order that was fixed at the beginning of the
season (46).
In this way all of the players would get the same number of at bats during the
season. The best thing an athlete could do was to give maximum effort to
achieve the common team goals. Win, lose, or draw, that was a winner.
Participants took part in activities for many different reasons. Gill
discovered in a study in the areas of participation and motivation
The most common reasons for participation were to improve skills,
have fun, learn new skills, maintain physical fitness as well as stress
reduction and achievement (13).
All participants have their own reasons for turning out. Bjorkland felt that there
needed to be a balance in the quest for victory and the need to develop skills,
motivation and self-worth in players (197).
Summary
Elimination was shown to be a selective discriminator of potential talent.
All athletes should have the benefit of a good coach who utilizes a positive
approach while each participant is stimulated to achieve their fullest potential.
The starter of today may not necessarily be the starter four years from now as
maturity brings all athletes into balance on a physical level. Many middle
school students are being affected by programs which eliminate
participants, since they are not given a chance to improve. Those students with
low self-esteem had their negative self image reinforced when they were not
good enough to make the team and were eliminated. Athletes participated in a
sport if they had a chance to play. The only way an athlete achieved the goals
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of a program was through participation. There needs to be an increase in the
amount of our athletic offerings to involve all of the students who would like to
be involved. This may necessitate the increase of funding for the intramural
program to stress

no e!jmjnatjon.

More is needed in many areas; i.e. coaches,

transportation and facilities. If a program is to be created of benefit to many, a
look at what is best for the most participants rather than the benefit of the few
needs to be conducted.

)

CHAPTER THREE
Procedures of the Study
Ouestjonnaire Respondents
A questionnaire was developed to survey the students affected by the
middle school sport activity programs. The survey compared the attitudes of
students in grades six, seven, and eight. The surveys were distributed in
classroom sets to each homeroom teacher who distributed and collected the
surveys. In this study only the seventh and eight grade were surveyed.
Respondent Location
The survey was conducted at Pacific Middle School in the Highline
School District. Pacific is located in the south end of the Highline School
District.
Questionnaire Design
The questionnaire (Appendix, page 38) was designed following
)
information found in Ouestjonnaire: Desjgn and Use (Berdie and Anderson,
1974) and Mail and Telephone Surveys: The Total Design Method (Dillman,
1978). The major components of this system included: (1) a highly structured
questionnaire booklet and cover letter format; (2) a follow-up thankyou/reminder postcard sent to all questionnaire recipients (the homeroom
teacher) after the first day of the projected survey time; (3) a second notice
consisting of a highlighted note reminding to turn the surveys in by 3 p.m. on
March 28, 1991; and (4) a thank you card for helping with the study when the
class set of surveys were received.
Questionnaire Time Line
The questionnaires were completed during the week of March 25-29,
1991.
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Each homeroom teacher received classroom packets on Monday morning with
the direction of turning their classroom set in by Thursday at 3 p.m.
Questionnaire Response Rate
The overall response to the questionnaire was a 100% return rate. Each
of the twenty-five homeroom teachers returned their surveys by the due date. In
addition every student present at the time of the survey completed a survey.
Some teachers also retained surveys for students who were absent. These
surveys were turned in as the students came back to school after their absence.
In all cases the surveys were turned in by the 3 p.m deadline. The schoolwide
student population surveyed was 488 out of a student population of 590
students.
Questionnaire Tabulation
The questions in the questionnaire called for one of three types of
responses: (1) select the "most appropriate" response from a list of options; (2)
multiple check responses; and (3) short answer fill-in responses. A majority of
the questions were tabulated in terms of simple percentages of the total number
of students responding to a question.

CHAPTER FOUR
Results of the Study
Introduction
The following chapter presents an overall analysis of responses to the
individual questions. Only questions which provided data related to the two
assumptions were included.
Separation of Pata
The data was separated into eight categories.
The first separation was:
2.

What is your grade level?

This separated the surveys into two grade levels - seventh and eighth.
The second level of separation was based on the response to questions
3 and 4 below:

3.

)

Do you participate in sports activities at your school?
YES

4.

NO

Do you participate in any sports activities outside of school?
YES

NO

After respondents were separated by grade their responses were
grouped into the following categories:
YY - Yes, the respondent participates in school sport activities, and
Yes, the respondent participates in sport activities outside of school;
YN - Yes, the respondent participates in school sport activities, but
No, the respondent does not partjcipate in sport activities outsjde of
school;
NY - No, the respondent does not participate in school sport activities, but
Yes, the respondent participates in sport activities outside of school;
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NN - No, the respondent does not participate in school sport activities,
and No, the respondent

does

not partjcjpate in sport activities

outside of school.
The following symbols (VY), (YN), (NY), and (NN) will be in use
throughout this chapter to signify each category.

Each category's percentages

were calculated from the total number of respondents in that category. The sub
group was also compared to the total student population in some cases. All
tables are in percentages (%) unless otherwise noted.
The number of respondents in each category is shown in Table 1. See
Table 1.
Table 1
Category and Number of Respondents

7

8

VY

87

93

YN

31

30

NY

66

75

NN

54

52

238

250

Grade

Total
The Two Assumptions

Some questions clarified responses which would address the
assumption question. Only the questions which directly pertain to each
assumption will be reviewed.
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Full Participation
Assumption - Students would prefer to fully participate in sport activities
as opposed to being eliminated. This assumption was addressed in questions
8, 9, 10, 19, 20, 22 and 27.

Table 2
Guaranteed Activity Participation
8.

Would you turn out for a sport activity if you were guaranteed a spot
as a member of the team?

Grade

)

7

yy

yy

YN

NY

YES

69%

45%

38% 31%

NO

3%

10%

11% 17%

3% 7%

23%

45%

51% 48%

29% 40%

MAYBE

7/8 Total

8

NN

YN

NY

66% 50% 29%

NN
27%

47%

25%

29%

13%

42%

44%

40%

NOTE: The percentage may not total 100% since each question was not
answered by each student. Percentages were caculated based on
the total number of surveys for each category.

8.

Would you turn out for a sport activity if you were guaranteed a spot
as a member of the team?

The overall student population response was 47% yes, 13% no and 40%
maybe. It would seem that more participants would turn out if they are
guaranteed a spot as a team member. The active sport groups (YY, YN) had a
higher percentage of yes which showed that they would turn out more, as would
be expected. It is noted that at least one fourth of the less active groups (NY,
NN) would turn out if they were guaranteed a spot as a team member. What
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was interesting was that students who did not participate would turn out if they
were guaranteed a spot as a team member.
Table 3
Activity Participation
9.

Would you turn out if you knew you would IlQ1 be a member of
the team?

Grade

)

7

7/8 Total

8

VY

YN

NY

11% 11%

28%

23%

16% 13%

32%

62% 52%

37%

30% 65%

67%

50%

45%

27% 35%

29%

43% 17% 19%

29%

VY

YN

NY

YES

32%

23%

NO

37%

MAYBE

26%

NN

NN
21%

10. Would you turn out for an activity if it was likely you would
make the final team?
Grade

7

YES

VY

YN

NY

76%

55%

39% 37%

1%

6%

8% 15%

20%

38%

42% 46%

NO
MAYBE

9.

7/8 Total

8

NN

VY

YN

NY

82% 63% 41%
3% 7%

NN
27%

57%

24% 31%

11%

17% 27% 33%

40%

32%

Would you turn out if you knew you would not be a member of the
team?

The overall group response was highest in the NO response with 50%.
Most respondents said they would not turn out. The high activity groups (VY,
YN) would still turn out, though they did have a high maybe. The less active
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groups (NY, NN) responded that they would not turn out with a higher
percentage. Based on their groups they would not turn out anyway. See
Table 3.
1o. Would you turn out for an activity if it was likely you would make the
final team?
The overall group response was YES with 57%. Most respondents said
they would turn out if they would make the team. The very active groups (YY,
YN) had very high YES responses. The less active groups (NY, NN) would also
turn out, however there were more NO responses in the eighth grade. If a
comparison was made between question 8 and 1O (guaranteed spot and team
member) more of the active group changed their MAYBE response to YES. See
Table 3.

)
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Table 4
Playing Time
19. Should schools have a rule that all team members get to play
in each competition?
Grade

7

VY

NY

YN

7/8 Total

8

NN

VY

YN

NY

NN

YES

51%

55%

43% 43%

39% 47%

37%

33%

43%

NO

31%

16% 23% 20%

35% 10%

24%

15%

25%

NOT SURE

17%

29%

32% 31%

23% 43%

39%

50%

32%

20. Should there be a rule that each member plays the same amount
of time?
Grade

7

VY

19.

YN

8

NY

NN

VY

YN

7/8 Total

NY

NN

YES

40%

45%

47% 33%

28% 43%

30% 46%

41%

NO

46%

45%

35% 31%

48% 37%

29%

13%

36%

NOT SURE

12%

10%

17% 33%

18% 20%

26% 40%

23%

Should schools have a rule that all team members get to play in
each competition?
The total group response favored the YES at 43%. The NO group
response was 25% and 32% were NOT SURE. The active group (VY) had a
higher NO percentage than any other group. The less active (NY, NN) were

more even and responded higher in the YES response. The active group (VY,
YN) had a stronger opinion and used the NOT SURE response less. See
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Table 4.
20.

Should there be a rule that each member plays the same amount of
time?

The overall group response favored YES at 41 %, then the NO at 36%.
The active group (VY) did not support this response as much as the less active
group (NN). The very active (VY) said no at both grade levels while the active
(YN) were even in the seventh and show separation in the eight grade. The

less active

(NY, NN) responded that there should be a rule about the same

amount of play. It was curious to note that the less active group (NN) was even
in the seventh grade and strongly favored this rule in the eighth grade. See
Table 4.
Table 5
Playing Time Versus Winning
22. Which do you think is most important?
A. Equal playing time for all participants
B. Some playing time for all participants
C. Winning the competition

Grade

VY

YN

7/8 Total

8

7

NY

NN

VY

YN

NY

NN

EQUAL PLAYING
TIME

48%

38%

43% 43%

28% 53%

37%

48%

42%

SOME PLAYING
TIME

31%

52%

30% 35%

28% 37%

42%

23%

34%

WINNING

17%

10% 23%

18%

44% 10%

21%

19%

24%

22.

Which do you think is most important?
A Equal playing time for all participants.
B. Some playing time for all participants.
C. Winning the competition.
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The total group response favored EQUAL PLAYING TIME with 42%. Next was
SOME PLAYING TIME with 34%. Last was WINNING with 24%. The notable
exceptions were in the active groups (VY, YN). VY changed from EQUAL
PLAYING TIME in the seventh grade to WINNING in the eighth grade. YN
changed from SOME PLAYING TIME in the seventh grade to EQUAL PLAYING
TIME in the eight grade. See Table 5.
Table 6
Elimination
27. Which statement below do you agree with most?
A. All interested students should be able to take part in sports activities.
B. Participants should be cut when they do not meet a coach's
expectations.
Grade

7

VY

YN

8

NY

NN

VY

YN

7/8 Total

NY

NN

ALL TAKE PART

47%

77%

71% 63%

57% 57%

68%

77%

69%

PLAYERS CUT

44%

16%

12% 24%

35% 30%

21%

15%

31%

27. Which statement below do you agree with most?

A. All interested students should be able to take part in sport
activities.
B. Participants should be cut when they do not meet a coach's
expectations.
The group response was 69% for ALL TAKE PART and 31 % for
PARTICIPANTS CUT. All groups responded that students should take part. The
active group (VY) was more likely to respond in favor of cutting. The active
group was also more evenly divided in their responses. The less active (NY,
NN) groups responded that ALL TAKE PART was the greatest priority.
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Activity Choice
Assumption - The sport activities a student chooses to participate in are
determined by the possibility of elimination.
This assumption was addressed in questions 23, 24, 25 and 26.
Table 7
Unintentional Elimination
23. Which factors would contribute to your dropping out of an activity?
No playing time
Not having fun
Being ignored
Being yelled at for making a mistake
Possibility of being cut
Transportation problems
Other
Grade

7
VY

YN

8
NY

NN

VY

YN

NY

NN

PLAYING TIME

53o/~2) 52%(4) 36%(3) 28%(4a

46%(3) 53% (1) 44°/~3) 40%(4)[]

NO FUN

59°/~1) 55%(2) 45%(1) 48%(1(]

69%(1) 53% (1) 66°/~1) 62%(10

IGNORED

48°/~3) 55%(2) 27%(4) 30%(3(]1

48%(2) 50% (3) 44°/~3) 50%(2)[]

YELLED AT

40o/~4) 65%(1) 38%(2) 33%(2[]

34%(4) 40% (4) 46°/~2) 48%(3)(]

POSSIBLITY OF CUT

17°/~6) 26%(5) 14%(6)

9%(6(]

6%(7) 13%(6) 22°/~6) 10%(60

TRANSPORTATION

21°/~5) 13%(6) 21%(5) 20%(5[]1

32%(5) 17%(5) 37o/~5) 40%(40

OTHER

15°/~7) 13%(6)

15%(6) 7% (7)

9%(7)

7%(7(]

90/~7) 10%(60

( ) - Category ranking

D - Grade level ranking
23. Which factors would contribute to your dropping out of an activity?
The response rate for this question varied. This was because the
participants were checking all that apply to them. The best way to compare
results was by ranking the responses by grade level. The category that was the
closest in rank order between the grades is the less active group (NY). In terms
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of grade ranking both started out with NOT HAVING FUN. The grades differed
in the next three rankings. However, they were the same for their last three
rankings. The seventh grade rank order was 1) NOT HAVING FUN, 2) BEING
YELLED AT FOR MAKING A MISTAKE, 3) BEING IGNORED, 4) NO PLAYING
TIME, 5) TRANSPORTATION PROBLEMS, 6) POSSIBILITY OF BEING CUT,
AND 7) OTHER FACTORS. The eighth grade rank order was: 1) NOT HAVING
FUN, 2) BEING IGNORED, 3) NO PLAYING TIME, 4) BEING YELLED AT, 5)
TRANSPORTATION PROBLEMS, 6) POSSIBILITY OF BEING CUT, 7) OTHER
FACTORS. The OTHER FACTORS that were noted the most include (in order of
frequency) not getting along with other teammates, problems with the coach,
not learning anything, too busy, and grades. See Table 7.
Table 8
Participation with Cuts
24. Would you turn out for activities where participants
are cut?
Grade

7

yy
YES

NO
DON'T

PARTICIPATE

YN

83% 84%

8

NY

NN

yy

YN

NY

NN

64% 35%

85% 78%

64%

27%

6% 10% 21% 20%

4% 13%

13%

12%

0% 3%

13% 48%

0%

0%

11% 33%

The response rate showed that the participants are in activities where
participants are cut. The less active groups (NY, NN) showed a greater NO
response in the seventh grade. The (NN) group changed its NO to DON'T
PARTICIPATE in grade eight. See Table 8.

27
Table 9
Intentional Elimination
25. Have you ever been cut (dropped) from any sports
team?
Grade

7
VY

YN

8
NY

NN

VY

YN

NY

NN

YES

36% 52%

17% 15%

35% 30%

11% 13%

NO

59% 42% 82% 72%

57% 57%

81% 75%

SPORTS
(NUMBER
CUT}

BASKETBALL- (72}, BASEBALL - (15},
SOCCER - (7), FOOTBALL (4}
I

25. Have you ever been cut (dropped) from any sports team?
The greatest response to EVER BEEN CUT in most groups was NO. The
only category to experience more than 50% cuts was the seventh grade active

)

group (YN). It was interesting to note the less active group (NN) has a cut
percentage. It should be noted that two of the soccer cuts were from a premier
team and that seven of the baseball cuts were from a district all-star team. Both
of these came after the regular season. See Table 9.
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Table 10
Elimination and the Future
25. If you were cut from a team this year, would you most likely:
A. Practice and try out again next year
B. Try a different activity and forget this one
C. Quit turning out for sport activities
Grade

7

VY

YN

8

NY

NN

VY

YN

NY

NN

PRACTICE

69%

74%

64% 33%

77%

53% 54%

54%

DIFFERENT ACTIVITY

25%

13% 24% 31%

10%

27% 24%

27%

5%

10%

QUIT TURNING OUT

0%

0%

3% 11%

4%

3%

26. If you were cut from a team this year, would you most likely:

A. Practice and try out again next year.
B. Try a different activity and forget this one.
C. Quit turning out for sports activities.
What was interesting was the frequency of the PRACTICE AND TRY
AGAIN response with a range of 33%-77%. The very active group (VY) had a
different response from grade seven to eight shifting from TRY A DIFFERENT
ACTIVITY to the other responses. The active groups (VY, YN) changed from the
seventh to eighth grade by responding that they would QUIT TURNING OUT
more frequently in the eighth grade. The less active groups (NY, NN) seemed to
hold the same percentages for this response at each grade level.
What Students Want in Sports Activities
The respondents were given an opportunity to respond to two questions
which could provide information to evaluate existing sport activities. The
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questions were directed at what the respondent would like to achieve by
participation and in what way could the programs be improved to create a
greater amount of participation.

Achievement in Programs
28. What would you like to achieve by participating in a sport activity?
There were many things participants wanted to achieve by participation
in a sport activity. The following list shows the top fifteen responses.

1.

Having fun

2.

Improve skills

3.

Learn a sport

4.

Winning

5.

Competition

6.

Meet people

7.

Travel

8.

Responsibility

9.

Being on a team

10. Improve conditioning
11.

Participation

12. Teamwork
13. Good feelings
14. Fair play
15. Playing
lr:ru2rQvement Qf PrQgram~

29. How could sport activity programs be improved to make you more
interested in participating.
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A number of improvements were suggested to improve our sport activity
programs. The top fifteen are listed.

1.

Make it fun

2.

Equal playing time

3.

More sport opportunities

4.

Less cutting

5.

Make it challenging

6.

More competition

7.

Encouragement

8.

Convenient time

9.

Good coaches

10. Teach more skills
11. Sports for handicapped
12. Treat all equally
13. More people involved
14. Longer season

15. More games

CHAPTER FIVE

Summary
Numerous articles and reports over the past decade discussed the merits
of having programs which involved a greater number of students as opposed to
programs which eliminated some students. The shift in our educational system
from junior high to middle school was responsible for much of this research.
A questionnaire was developed to see if the sport activity programs in
one district contained intentional or unintentional elimination factors. The
questionnaire was designed to test two assumptions which related to
participation level and choice of activity by middle school students.
The questionnaire information was compiled and tabulated to determine
the extent these factors contributed to student participation and activity choice.
The respondents were also encouraged to add information on what they would
like to achieve by being involved in sport activities and in what way could sport
activity programs be improved.
Conclusions
In both the literature and the survey results, the main emphasis was on
findings that all students should be allowed to play and thus aid in the
development of skills and self-esteem.
In summarizing the survey results, a review of the two initial assumptions
is in order. The first assumption, which was supported, stated: students would
prefer to fully participate in sport activities as opposed to being eliminated,
regardless of their skill level. Students preferred to participate in activities.
Many would turn out for an activity even if they would not make the final team.
Even those students who were less active might turn out. Students would like to
have equal playing time. If students were given a choice between participation
31
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and intentional elimination, they would choose to participate.
The second assumption, which was not supported, was: the sport
activities a student chooses to participate in are determined by the possibility of
elimination. It did not seem to matter to most students if they would be cut from
an activity. They would still turn out for these activities. Most participants if they
were eliminated from an activity would practice and try out again.
There were some limitations that existed with this study. One limitation
was that the respondents did not check all sport categories that would apply to
them. This made it difficult to see all of the sports they participated in and make
any comparison from this. Another problem was the lack of response to
questions on the last page on some surveys. This could have been from a lack
of time when conducting the survey or a lack of directions to complete the
survey to the end. This also caused differences in percent totals on some of the
tables where they did not add up to 100%. A last limitation would be the sample
size. This was only one school in a medium size district. In order to eliminate
any chance variables a larger sample would be needed.
Recommendations
Schools are in a continuous process to redefine themselves and to better
meet the needs of all the students. From reading the literature and using the
results of the survey the following recommendations were determined.
1.

The sport programs should have activities which are open to all
participants.

2.

The intramural program should be expanded to complement
existing interscholastic programs.

3.

Programs should be established which allow for different body size
and ability levels.
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4.

There should be a greater variety of sport opportunities in the
middle school.

5.

Sport activities should be fun for all who participate in them.

6.

Middle school coaches should strive to provide equal playing time
for all participants.

\ )
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1.

Which area of the school district is your school located in?
A
EVERGREEN or CASCADE
(circle one)
B
HIGHLINE or SYLVESTER
C
TYEE or CHINOOK
D
MT RAINIER or PACIFIC

2.

What is your grade level?

(circle one)

3.

A
B
C

6TH
7TH
8TH

Do you participate in sports activities at your school?

(circle one)
YES
NO
If no, would you like to become involved in a sports activity?
YES
NO
MAYBE
4.

Do you participate in any sports activities outside of school?

(circle one)

s.

YES

What are the sport activities that you have participated in,
(Check all that apply)
or plan to participate in this year?

BASKETBALL
FOOTBALL
VOLLEYBALL
GYMNASTICS
WRESTLING

)
6.

NO

GOLF
TRACK
OTHER
(PLEASE LIST)

--------------

Do you believe you have the skills to be a starter in any of
the sports listed above?
(Please answer even if you are not

currently participating in sports.)
YES
(WHICH SPORTS?)

(circle one)

NO

MAYBE
7.

(WHICH SPORTS?)

7f you are not participating in any sport activities, why not?
(check all that apply)
NOT INTERESTED
- - - TOO BUSY
NEED TRANSPORTATION
- - - NOT GOOD ENOUGH
OTHER
(please explain) __________________

--a.

would you turn out for a sport activity if you were guaranteed
a spot as a member of the team?
(circle one)

YES

NO

MAYBE

9.

Would you turn out if you knew you would not be a member of
the team?
(circle one)
YES
NO
MAYBE

10.

Would you turn out for an activity if it was likely you would
make the final team?
(circle one)
YES
NO
MAYBE
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11.

Would it make a difference if you played in competition often?
(circle one)
YES
NO
MAYBE

12.

would it make a difference if you liked your teammates?
(circle one)
YES
NO
MAYBE

13.

Would it make a difference if you were having fun in the
activity?
(circle one)
YES
NO
MAYBE

14.

Would you stay on a team if you felt
improving?
(circle one)
YES
NO
MAYBE

15.

Would you stay on a team even if you did not improve?
(circle one)
YES
NO
MAYBE

16.

At your school, do all participants get the same amount of
playing time?
(circle one)
YES
NO
NOT SURE

17.

Do you believe you received enough playing time in the sports
you participated in this year?
(circle one)
YES
NO
DID NOT PARTICIPATE

18.

How much playing time did you get in relation to other team
members?
(circle one)
MORE
LESS
ABOUT EQUAL

19.

Should schools have a rule that all team members get to play
in each competition? (eg. game, meet, tournament?)
(circle one)
YES
NO
NOT SURE

20.

Should there be a rule that each member plays the same amount
of time?
(circle one)
YES
NO
NOT SURE

21.

Should a team member be allowed to participate where his or
her performance might cause the team to lose the competition?
(circle one)
YES
NO
NOT SURE

22.

Which do you think is most important? (circle one)
A
EQUAL PLAYING TIME FOR ALL PARTICIPANTS
B
SOME PLAYING TIME FOR ALL PARTICIPANTS
C
WINNING THE COMPETITION

)

your skills were
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23.

Which factors would contribute to your dropping out of an
activity?
(check all that apply)
NO PLAYING TIME
- - - NOT HAVING FUN
IGNORED
--- BEING
BEING YELLED AT FOR MAKING A MISTAKE
- - - - POSSIBILITY OF BEING CUT
TRANSPORTATION PROBLEMS
---- - - - OTHER (please explain) ______________________________~

24.

would you turn out for activities where participants are cut?
(check one)
YES
--- NO
I DON'T PARTICIPATE IN SPORTS ACTIVITIES

25.

Have you ever been cut
(circle one)
YES
NO

(dropped)

from any sports team?

IF YES, WHAT SPORT(S)? _______________

26.

If you were cut from a team this year, would you most likely:
(circle one)
A
PRACTICE AND TRY OUT AGAIN NEXT YEAR
B
TRY A DIFFERENT ACTIVITY AND FORGET THIS ONE
C
QUIT TURNING OUT FOR SPORTS ACTIVITIES

27.

Which statement below do you agree with most?
A
B

28.

{circle one)

ALL INTERESTED STUDENTS SHOULD BE ABLE TO TAKE PART IN
SPORTS ACTIVITIES.
PARTICIPANTS SHOULD BE CUT WHEN THEY DO NOT MEET A
COACH'S EXPECTATIONS.

What would you like to achieve by participating in a sport

activity?

2 9.

How could sport activity programs be improved to make you more
interested in participating?

THANK YOU FOR YOUR INPUT BY PARTICIPATING IN THIS SURVEY

